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Abstract— This theoretical study concentrated on comprehending the issues faced by UK employees in higher education becoming accustomed 

to and familiar with the digital world during the COVID-19 pandemic, along with its repercussions. Additionally, we aimed to explore the 
difficulties encountered throughout the pandemic and post-pandemic eras, emphasising on distant working, technology readiness and digital 

competency, and mental health of UK academic and non-academic personnel. The review's objectives are to identify knowledge gaps and 

provide viable tactics for improving academic technology preparedness. We came to the conclusion that organisations could monitor employee 

activity more readily and more effectively with the use of digital technology. Additionally, when implemented properly, collaboration and 
communication tools at workplace can dramatically boost productivity. Furthermore, understanding the barriers to digital inclusion will also 

make it easier to create equal educational experiences for everyone. The most efficient ways to integrate technology into education and other 

organisations can be determined by looking into how effectively these improvements’ function. By assessing the impact of digital online 

experiences on employee well-being, institutions would be guided in implementing ways to counteract burnout and anxiety. 
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I.  INTRODUCTION  

The COVID-19 pandemic's advent and unparalleled global 

spread have posed substantial problems to daily life routines 

[65, 46] and have profoundly affected various sectors of 

society worldwide, and higher education institutions have not 

been an exception [68]. It has undoubtedly created a complex 

and challenging environment for human resource management 

(HRM) professionals, educators and other employees who 

needed to come up with creative solutions to keep their 

work/business running and assist their staff in coping with the 

difficulties of the alarming situation [38]. The transition from 

traditional working to online working was a big challenge but 

the only option during the situation’s gravity because of the 

COVID-19 outbreak followed by lockdowns in many 

countries [44]. There was evidence in COVID-19 studies that 

the sudden shift to online working triggered many challenges, 

such as disruptions to work, socio-economic difficulties (job 

loss), mental health (stress, anxiety, and feelings of isolation), 

and well-being during the pandemic [68, 91, 46, 44]. Many 

employees witnessed a significant variation in their digital 

work environment and overall digital experience during the 

COVID-19 pandemic [14, 43].  

Many businesses quickly shifted to remote work 

arrangements, relying mainly on digital tools and technology 

to continue corporate operations and collaboration in the face 
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of widespread lockdowns and limitations on physical meetings 

[7]. Employees had to get used to various digital platforms for 

communication and virtual meetings. Due to this unexpected 

change, they had to pick up new digital skills and figure out 

how to overcome obstacles in technology, connectivity, and 

work-life balance [37].  

Within higher education, remote working was the online 

solution to keep the flow of learning and teaching [75]. 

However, the challenges were typical, such as technological 

challenges (institutional ICT resources and capacity), 

individual challenges (know-how of technology), and learning 

and teaching challenges (student engagement and 

collaborative work [44]. 

During and after the pandemic, a few significant aspects of the 

digital experience were observed, such as remote employees 

encountering difficulties setting up an appropriate home 

workplace, controlling potential distractions, and maintaining 

the separation of work and personal life [33]. Apart from that, 

digital communication channels, such as email, instant 

messaging, and video conferencing tools like Zoom and 

Microsoft Teams, have become the primary means of 

communication with coworkers, managers, and supervisors, as 

well as virtual collaboration [68]. In order to coordinate tasks 

and projects remotely, employees had to familiarize 

themselves with collaboration technologies like Google 

Workspace (formerly G Suite), Microsoft Office 365, and 

project management platforms like Trello or Asana etc.  

The closing of educational institutions as a result of COVID-

19 has reportedly had an impact on almost 1.6 billion pupils 

worldwide [81]. Additionally, 80-85% of the student 

population in high-income countries has reportedly switched 

to online learning, compared to fewer than 50% in low-income 

nations [26]. The prevalence of online learning in higher 

education has heightened the need to talk about the difficulties 

that come with it for both students and teachers, as well as the 

corresponding capabilities. Comparatively to their 

counterparts in face-to-face settings, it has been suggested that 

students who take online courses are less likely to engage in 

collaborative learning activities, group discussions, and 

contact with instructors [30]. A growing collection of 

information examines the benefits and drawbacks of online 

learning [25, 30, 62]. 

 

 The ongoing and rapid expansion of Information and 

Communication Technology (ICT) has significantly impacted 

the academic discourse and routine research, scholarship, and 

teaching practices. As a result, using modern online tools and 

their ongoing evaluation has also become crucial to meeting 

evolving student needs, especially in their online educational 

environments [55]. 

 

While many crucial digital resources used by the educational 

community are managed by higher education, the presence and 

effort of other non-teaching professionals are required to 

guarantee that the online educational community can advance 

their work without obstacles. These include, among others, the 

Support Technicians (ST), the Class Support Technicians 

(CST), and the Teaching Organisation Technicians (TOT). 

They all ensure that the educational community can grow in a 

typical setting. To ensure flawless performance, these 

individuals work at designated work locations, offices with set 

schedules, and shifts that cover a broader period. However, 

teachers and other staff were prohibited from attending these 

centres in situations like COVID-19. They were required to 

conduct their telework from home. When it comes to 

pedagogy, teachers must be equipped with the technical tools 

that provide remote access to their regular work, with the 

deployment of systems that are required in a specific amount 

of time [60]. According to past research, the pandemic's 

particular environment affected teaching and learning 

processes more than usual [48]. Changes are typically 

voluntary and planned, according to prior research [35,40,48] 

on online teaching and learning; however, emergency changes, 

like the one caused by the COVID-19 outbreak, have 

relatively less literature. Many educators repent the pandemic's 

missed years and its regrettable impacts on young people's 

social development [50]. 

 The effects of the swift switch to digital and online learning 

during the COVID-19 phase, which had significant 

repercussions for academic personnel in the UK, may have 

several reasons. For instance, the pandemic forced teachers to 

adopt various digital platforms and technologies for 

instruction, such as online learning environments, video 

conferencing, and assessment systems (as mentioned 

previously). Secondly, concerns about digital access and 

diversity arose due to the change to online learning since 

students and staff had trouble accessing dependable internet 

and the right technology. Plausibly, the abrupt transition to 

online learning and remote employment has increased 

academic staff members' workload and stress levels. An 

organisation may assist management in using information 

systems and offer specialised coaching to users with various 

levels of technological proficiency [57]. One of the primary 

tools that workers utilize to get out of difficult situations and 

boost new learning is from their coworkers. In everyday 

chores, cooperation and communication with colleagues are 

crucial. This cooperation and communication become crucial 

regarding training provided in corporate situations [59,89]. 

Past research found that employees' perceptions of their 

coworkers' support may help them adjust to new situations and 

reduce stress when faced with challenging tasks [41]. 

The major challenge was creating an online learning 

environment that would produce the same beneficial results as 

a traditional classroom setting [72,68]. It is, therefore, crucial 

to comprehend how COVID-19 has affected academic and 

non-academic staff members and their use of digital 

technology online in order to evaluate the potential problems 

posed by this transition. This study looks into how the 

pandemic affected academic staff's experience with digital 

technology in the UK, highlighting both its advantages and 

disadvantages. It also identifies ways to improve the digital 

education standard and support staff's wellbeing in the post-

pandemic era. 

 

Research Questions  

1. How has employees' digital experience in higher 

education institutions in the UK been impacted 

during the COVID-19 pandemic? 
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2. What were the key factors influencing digital 

experience? 

3. What challenges and opportunities did employees in 

higher education face in adapting to remote work and 

digital tools during the COVID-19 lockdowns, and 

how did these factors affect their overall wellbeing 

and mental health? 

4. What lessons can be drawn from the experiences of 

employees in higher education during the COVID-19 

pandemic to inform future policies and practices 

aimed at enhancing digital experiences and 

wellbeing? 

II. LITERATURE REVIEW 

Remote Working/Work From Home (WFH) 

During the recent pandemic, employees in the UK's higher 

education sector noticed a dramatic change in their digital 

work environment. Institutions quickly shifted to remote and 

online teaching, administrative operations, and student support 

services when physical campuses were closed, and social 

distance regulations had to be met [68]. One big challenge for 

scholars is that the literature on distant working is often 

somewhat dispersed, particularly in the digital economy [29]. 

New workplace models have emerged as a result of 

technology and digital transformation. However, the physical 

office will never totally disappear because of the benefits of 

coworkers being together in one location [27]. Numerous 

studies have examined the benefits of remote work (such as 

increased productivity, knowledge sharing, creativity, 

employee retention, employee well-being, flexibility, and job 

satisfaction) for both individuals and organisations as well as 

the factors that contribute to its successful implementation 

[6,8,29,32,56]. 

Ref. [18] suggested that people working from home must 

develop new computerised office skills and virtual workplace 

communication abilities. Additionally, unforeseen virtual work 

sessions might occur. Besides, keeping office information 

secure while working from home is important to avoid data 

leaks. This highlights the necessity of adjusting to the new 

work environment and enhancing and strengthening 

employees' abilities to work remotely. Apart from this, since 

there is no face-to-face interaction when working from home, 

resolving issues swiftly through online virtual contact at work 

might be challenging. The use of online networks for problem 

solving increases psychological stress and anxiety. The effects 

on people's mental health are likewise very detrimental [18].  

Another significant contribution was made in the area of 

employees’ digitalization during COVID-19 pandemic. The 

researchers used a mixed-method sequential exploratory 

design on focused groups [14]. They found that 50% of 

employees experience negative and significant economic-

financial effects as a result of additional costs related to digital 

technologies and platforms (such as a personal computer, 

internet connection, and licenses for instant messaging 

platforms and cloud storage space), utilities, non-payment of 

overtime, and meal vouchers that are greater than their savings 

in commuting costs and out-of-pocket expenses. Additionally, 

the results highlighted the importance of psychological-

behavioural factors like job satisfaction and technological 

stress in helping people decide whether to work remotely once 

the COVID-19 limitations have been lifted [14]. 

According to several studies, working remotely increases job 

satisfaction because it allows for more scheduling flexibility, 

fosters cooperation, and promotes knowledge sharing 

[17,22,84]. However, people with anxiety may feel 

overwhelmed, distressed and/or anxious as a result of 

application multitasking, constant connectivity, information 

overload, frequent system upgrades, etc.; constant relearning 

and the uncertainties caused in their jobs; and technical issues 

related to organisational use of digital technologies and 

platforms is very distressing for employees and is called as 

'technostress' [58,78]. A similar theoretical framework called 

TAM (Technology Acceptance Model) assumes that new 

technologies' perceived utility and simplicity of use increase 

work productivity and efficiency, raising job satisfaction 

[14,24]. Employees are likely to utilise information 

technologies ICT (such as digital platforms, technical services, 

software, etc.) more frequently if they believe they are simple 

to comprehend and beneficial to use [14].  

According to another past research, working alone and not 

having enough social support can cause feelings of loneliness 

as well as stress. Some people experience more stress during a 

pandemic because they cannot express their worries to others 

(18,49,70]. Also, employees with WFH frequently struggled to 

balance caring for their families and their careers. One of the 

leading causes of the imbalance between work and family is 

that telecommuters put in longer hours than those who work in 

traditional workplaces. They have unrestricted access to 

Internet workplaces since their working style is flexible [76]. 

Several demographic characteristics influence the utilisation of 

digital skills and remote work. It has been shown that although 

males are more willing to pay for positions with better salary 

growth, female employees are more willing to pay for jobs 

with greater job flexibility and job security [88]. When it 

comes to flexible working, which in turn involves using 

technology for work, age also plays a significant role. 

Research has shown that young people are prepared to shift 

occupations as they gain from having a direct link to their life 

and family members. Younger generations enjoy using 

technology to collaborate in teams due to their digital attitude 

and background [13]. On the other hand, older workers prefer 

to stress the downsides of remote working, such as lack of 

connections with colleagues and managers, problematic work-

life balance, and insufficient technological competence [34]. 

A statistic from UNISON [82] survey revealed that those who 

had not relished working from home cited isolation as the 

cause (31%), a quarter (26%) the effect on their work/life 

balance, 18% technological difficulties, and 11% a lack of 

support. Besides this, 15% of respondents said they did not 

enjoy working from home at all and would prefer not to do so 

in the future, 12% said they managed okay but were looking 

forward to returning to the office, and 25% said they struggled 

with homeworking and would prefer a mix of home and office 

work moving forward.  

Amid the COVID-19 upsurge, workplaces unexpectedly 

shifted to become the hub of economic activity. As a result, 

technology advancements have made it feasible for individuals 
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to WFH, impacting how people, particularly employees, think 

and act. The flexibility provided by the WFH model meets the 

needs of many employees [18]. Productivity can be increased 

because there are fewer breaks, fewer distractions, and no 

interactions with coworkers when working from home [36]. 

However, some individuals overlook their home's role as a 

place to live and utilize it as a cheap emergency workspace 

(COVID-19, for example). 

Consequently, employees thus have related difficulties and 

issues such as the need for WFH that causes an alarming rate 

of digitalization of human employment [71]. Employees must 

be able to work and interact online, which calls for specialized 

skills like modern office practises and effective online 

communication. However, some industries, including low-

skilled services, cannot adopt this paradigm. The model's 

viability can also be impacted by network connectivity and the 

appropriateness of online tasks [18].  

It has been reported that only 33% of employees who had been 

working from home reported extra training or learning during 

lockdown to improve their skills, which is less than the 

national figure of 43%, according to the Institute for 

Employment Studies report "Working from Home under 

COVID-19 lockdown: Transitions and Tensions - January 

2021." 

Technological Readiness and Digital Skills 

Early in 2020, educational institutions worldwide, including 

those in the UK, rapidly switched to remote teaching and 

learning. The emphasis on technology preparedness and digital 

abilities among academic staff resulted from this change [16]. 

Online learning has emerged as a significant alternative to 

closing educational institutions during this time, attracting the 

attention of governments and research scholars. Because of the 

online learning environment created by the COVID-19 phase, 

the researchers have referred to it as Emergency Remote 

Teaching (ERT), a temporary change in how education is 

delivered due to emergency situations. It entails using remote 

teaching solutions for instruction or education that would 

typically be offered in person, through blended learning, or as 

hybrid courses, and that will switch back to that format once 

the crisis or emergency has passed [39]. In a global survey by 

the International Association of Universities (IAU), 

participants claimed that COVID-19 has impacted teaching 

and learning, and almost two-thirds of institutions have 

switched to ERT [51].  

Employee technology readiness is defined as their propensity 

to accept and adopt new technologies to further their personal 

and professional goals [63]. Employees' propensity to adjust to 

new work situations varies depending on the underlying 

mechanism, such as personalities. Proactive employees are 

highly engaged and driven to learn new material, improve 

their knowledge and abilities, develop new work procedures, 

and establish productive work environments. They can, 

therefore, adjust to the new employment structure since they 

take the initiative to create a more acceptable atmosphere to 

suit the new requirements [1,45). According to earlier 

research, people who have a favourable attitude towards using 

technology are better able to pick up new technical abilities. 

Because of this, technological readiness can motivate 

employees to accept new technology and influence their 

behaviour to do so, which will improve their work 

performance [3,42,50]. Another factor pointed out for digital 

readiness is adaptability. Research has shown that employees 

with adaptation skills can withstand pressure and handle 

crises. They can also solve problems imaginatively, manage 

volatile situations, learn rapidly, and display an adaptable 

culture. Therefore, it is vital to comprehend how to improve 

employees' adaptable performance, mainly through methods 

like learning new technologies related to their job structure 

with digitalization [64]. 

UNESCO defines digital skills as accessing and managing 

information using digital tools, communication programmes, 

and networks. They allow us to interact instantly and 

worldwide, communicate, and create content. Although they 

can be data and IT-focused, it is crucial to remember that these 

talents span a wide range and include fundamental abilities 

like problem-solving and communication [2]. 

According to the UK Employer Skills Survey (2017), the lack 

of digital skills among workers was reported to account for 

slightly over a third of all skill gaps (35%) overall. This 

comprises both fundamental computer literacy and IT 

proficiency (25%) as well as more specialised or advanced IT 

proficiency (19%); also, in organisations in the Public 

Administration (50%) and Education (42%) sectors, a very 

high percentage of skill gaps can be at least partially 

attributable to a lack of digital skill competency [87].  

A variety of initiatives have been put in place recently to boost 

digital literacy in the UK. A new computing course for the 

national curriculum was introduced in September 2014. The 

UK Digital Strategy 2017, released by the government in 

March 2017, stated that 90 percent of all employment "will 

require some element of digital skills" during the next 20 

years. The Strategy comprised actions to lessen digital 

exclusion and enhance fundamental digital abilities ([86]. ‘Go 

ON UK’ developed the Basic Digital Skills Framework (2015) 

and identified five key areas of digital competence explaining 

the implications of the categories for both people and 

enterprises, as well as for online safety. This included 

managing information, communicating, transacting, problem 

solving and creating [86].  

According to the European Digital Abilities Survey, 15% of 

organizations have a workforce with digital skill gaps, 

meaning that some of their employees are incapable of doing 

jobs that need digital abilities. Higher-skilled (managers, 

technicians) and medium-skilled (clerical workers, sales 

workers) occupations are found to have more significant 

digital skills gaps. Besides people in primary jobs, there are 

digital skills gaps identified in lower-skilled occupations as 

well. According to the survey's analysis of the industrial 

sectors, businesses in the manufacturing or construction 

industries are more likely to report digital skill gaps [23]. It is 

equally important to evaluate academicians' and lecturers' 

digital literacy as well. Again, it is vital to avoid 

generalizations, but there is evidence that their abilities fall 

short of what is needed for a digitalized offering [90]. 

According to the CIPD (Chartered Institute of Personnel and 

Development) report, employers, vocational service providers, 
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and higher education (HE) institutions had already begun 

investing in their online learning development and delivery 

even before the pandemic's impetus [19]. The following 

factors have contributed to this growth: changes in technology 

(such as more accessible access to high-speed broadband, the 

emergence of applications based on artificial intelligence and 

virtual reality, and increased learner comfort with technology 

that can support learning); learner expectations for flexible 

study schedules the growing need for work re- and up-skilling 

among many businesses as a result of organisational and 

technical changes [54]. On the other hand, numerous obstacles 

to the efficient usage and continued development of digital and 

online learning have been effectively highlighted by research 

studies. These include technological impediments such as 

unequal access to Wi-Fi or dependable equipment, a lack of 

tech support, or cyber security threats; learner hurdles 

including feelings of loneliness and a lack of time for learning, 

as well as instructional barriers like the level of digital 

competency of the instructors and the lack of training and 

assistance offered [4]. 

While most public discussions on the demand for digital 

skills in the UK centre on skill shortages, several sources show 

that skill shortages are diminishing. For instance, a study noted 

that outside of employer surveys, there is no obvious evidence 

of significant skills shortages in the UK and the US. However, 

they also concede that it is challenging to evaluate skills 

shortages [12]. Researchers did not discover any substantial 

digital skills shortages of computer skills or other critical-

thinking or problem-solving skills in another study on 

manufacturing enterprises in the US. However, they discovered 

a lack of advanced reading and math abilities [85]. 

Mental Health 

The drawbacks of spending so much time online are very 

apparent lately. Extended screen time, the emergence of an 

"always-on" mentality, and video call exhaustion, which is 

now known as "zoom fatigue," are just a few instances of how 

prolonged tech use can hurt our mental health [15].  

Following the COVID-19 pandemic, a comprehensive 

assessment of the literature on mental health found that the 

general public in eight nations experienced relatively high 

rates of stress, anxiety, sadness, and post-traumatic stress 

disorder (PSTD) [31]. As a result, there is an urgent need to 

advance mental health, particularly for individuals who are 

most vulnerable to long-term effects during the COVID-19 

pandemic. This includes those who are younger, female, and 

who have a history of stress and health issues [53]. After the 

COVID-19 health crisis, there has been a significant rise in 

reliance on virtual communication. Common mental health 

issues have increased by 25% globally since COVID-19 and 

have not decreased as pandemic precautions have loosened. 

Employees are connected around the clock, including on 

weekends and holidays, since we increasingly have mobile 

phones, tablets, and computers. 47% of UK employees say 

that problems with technology at work harm their mental 

health [11]. 

Economics' personal preference principle says that not 

everyone wants to work from home [66] as employees 

experience much stress as a result of the work-family conflict 

that WFH causes, which is bad for their mental health [73]. 

Psychologists have reported that a home-friendly workplace 

might lessen employee stress and depression symptoms [74]. 

Organisational objectives, such as enhanced organisational 

performance, can be influenced by better work-family 

interactions [80]. 

An investigation of mental health in Italy during the lockdown 

led to the conclusion that the pandemic is linked to extremely 

high levels of psychological discomfort that may be clinically 

relevant. These problems have the potential to have lasting 

consequences. Effects of psychological distress in particular 

are critical in the emergence of more severe PSTD 

symptomatology [28,69]. The COVID-19 spread was seen to 

have a substantial impact on the public's mental health in 

addition to its effects on education.  

Another study showed that mild to moderate mental conditions 

such as anxiety and sadness among adults have seen 

significant rises in the UAE. [79]. Furthermore, younger age, 

gender, mental health history, COVID-19 positivity in oneself 

or loved ones, high levels of COVID-related anxiety, and 

economic threat were some of the factors that were found to be 

strongly correlated with both sadness and anxiety ([79].  

According to another recent research, employees who had 

previously gone through a depressive or anxious episode were 

much more likely than those who hadn't to request further 

support at work. Additionally, compared to pre pandemic era, 

workers were much more likely to seek mental health care and 

interestingly, digital health solutions had the biggest rise in 

intentions to seek treatment [10]. 

A UNISON survey [82] compared how much stress the 

participants had undergone over the previous years to that they 

had undergone prior to the outbreak, as we know the pandemic 

has been quite traumatic for many. According to the survey 

report, 82% of respondents said their stress levels had 

increased, with 44% saying it had increased significantly.  

Only 6% of those surveyed said their stress levels had 

decreased. Furthermore, 27% of those surveyed claimed that 

the previous year had a more significant detrimental effect on 

their mental health, leading them to need medical attention. 

Concerns about contracting or spreading the virus topped the 

list of causes given by the participants (43%), but many also 

mentioned isolation (15%), an increase in workload (14%) and 

a loss of control over their workload (10%) [82]. 

III. CONCLUSION 

The environment of higher education has been drastically 

changed by the spread of COVID-19, forcing a swift transition 

to digital and online learning methods. Academic 

professionals in the UK, including teachers, researchers, and 

support staff, have been forced into an unheard-of period of 

remote work and online learning. The pandemic has sped up 

technology deployment in higher education, requiring 

academics to acclimate to digital platforms for research and 

instruction quickly. Moreover, many organisations have been 

forced to alter their conventional working practices to stop the 

disease from spreading further. The introduction of WFH has 

offered some convenience, but as the pandemic's impact has 

grown, it has also had some repercussions on businesses, 

workers, and HR professionals that will last into the post-

pandemic future [18]. 
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The digital transformation of the pandemic could impact how 

organisations, including higher education, develop in the 

future. Understanding how this transformation will affect 

society in the long term will help decision-makers decide how 

to best integrate technology into post-pandemic educational 

environments for employees and students. Besides UK 

personnel, students were also significantly affected by the 

sudden digital transformation. Various areas, including the 

development of information literacy, digital production, digital 

research, and digital identity management, were insufficient in 

students' self-assessed digital capabilities. Therefore, research 

suggests that teachers and educational technologists must pay 

attention to the social and affective components of online 

learning and the technical and pedagogical ones to adequately 

support students in these environments [48].  

We have access to an entirely new form of communication 

(through social media platforms) due to digital technology.  

For instance, technology enables employees to interact with 

others when necessary and guarantees that they can still be 

social even while working alone during situations like the UK 

lockdown, which is a big benefit for people working in 

isolation. Also, with digital technology, organisations can see 

more of what their staff are up to and manage project progress 

and delays much more easily. Furthermore, collaboration and 

communication tools in the organisations can significantly 

increase productivity when used appropriately. On the other 

hand, utilising communication tools excessively can result in 

total sensory overload. For example, employees who work 

remotely no longer have a physical divide between home and 

the office during a lockdown ordered by the government [15].  

Additionally, it was discovered that prior experiences within 

the digital world of everyday life were related to students' 

digital skills. Students were more likely to have high levels of 

self-perceived digital competence in other digital areas relating 

to their education if their self-perceptions of their ability to 

handle digital activities in daily life were greater [52]. Because 

of the digital revolution, employees must also develop digital 

skills and critical thinking abilities while performing their 

tasks in order to adapt to the changes in the new working 

environment [61,77]. If the organisation doesn't reform, 

production may suffer and its survival may be in jeopardy [9]. 

After COVID-19, the workplace will never be the same. Of 

course, there may be good reasons why any organisation is 

hesitant to provide its employees the option of working from 

home in specific situations. To ensure fairness in the treatment 

of employees, the employer must continue to be clear about 

expectations about physical attendance in the workplace [83]. 

Moreover, designing equitable educational experiences for 

everyone will be made easier with an understanding of the 

obstacles to digital inclusion. Investigating how well these 

modifications work can shed light on the most effective ways 

to incorporate technology into education and other 

workplaces. Institutions/organisations would be guided in 

putting into action strategies to combat burnout by evaluating 

the influence of digital online experiences on employee well-

being. Besides this, staff and other professionals ought to be 

heavily involved in creating a positive and stress-free 

workplace by creating family-friendly work programmes, 

engage with employees and their families, and demonstrate 

care for employees during the COVID-19 issue even while 

employees WFH [80]. As digital technologies permeate more 

and more of our daily lives, it is important to regularly assess 

attitudes and concerns about them using practical tools [67]. 

Similar to how it may for students [21], synchronous and 

asynchronous learning can also be used to promote 

engagement and improve learning for employees in various 

workplace.  

 

 

IV. LIMITATIONS OF THE STUDY 

The methodology was considered to have certain flaws. The 

integrated review approach significantly depends on the 

quality and accessibility of the body of literature, and 

publication bias cannot be entirely disregarded. Additionally, 

despite efforts to include a varied range of sources, the 

inherent bias in the chosen literature may have had an impact 

on how thorough the synthesis was. 

A thorough grasp of the research issue was fostered by the 

integrated review strategy used in this theoretical research 

work, which allowed for the synthesis of a variety of sources. 

This strategy allows the creation of a coherent narrative that 

advances our understanding of the subject by integrating 

multiple theoretical frameworks, empirical investigations, and 

conceptual models.  
a. Sample of a Table footnote. (Table footnote) 
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